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Piloting the Global (Macmillan) Coursebook Series for Asia University Freshman 
English Courses 
Scott Shelton-Strong, Asia University 
 
Abstract 
The following report examines the undertaking of piloting a new coursebook for 
Freshman English (FE) courses at Asia University.  A background to the pilot is 
provided, and the coursebook series which was used is examined and made familiar to 
the reader.  In a description of the methods used, the point is made that the post-pilot 
questionnaire used to evaluate the suitability of the coursebook is explicitly linked to the 
course goals and objectives, which the university department provides as a guide to 
teaching and learning.  The averaged response of the five instructors who took part in 
the pilot are summarised in the findings.  There appeared to be a unanimously positive 
response to the pilot, and suggestions are offered in relation to this in the summary. 
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Background 
The coursebooks approved for teachers to use in Freshman English courses at 
Asia University are currently limited to two titles published by Cambridge University 
Press and authored or co-authored by the same writer, Professor Jack C. Richards.  
These are the Four Corners series, and the Interchange series, respectively.  Perhaps 
unsurprisingly, being produced by the same author and publisher results in the two 
coursebooks having quite a lot in common with one another, with the design, content 
and approach underpinning the materials sharing a number of features. 
One of the principle reasons for my interest in piloting a new coursebook was to 
introduce teachers to an alternative set of teaching/learning materials which I believe 
meet our students’ needs and interests, and would help us to achieve the academic and 
practical goals of our FE students.  Other motivations to pilot new published teaching-
learning material included the desire to: 
• inquire into ways to better attend to the balance of teaching styles, beliefs and 
coursebooks;  
• meet student needs through the use of material suited to their current abilities 
and future goals, but which also provide an achievable challenge which stretches 
and expands these abilities;  
• discover if students and teachers would respond positively to using a set of 
materials that may differ in approach, content and design from those they have 
used in the past. 
My aim was to have five different teachers agree to pilot a unit or a somewhat 
smaller selection of lesson material to use with their classes, so that each of the five 
levels of coursebooks could be used in class with an appropriate pilot group.  This goal 
was met and over the course of the first and second semesters of 2016, five teachers 
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piloted material from the Beginner (A1), Elementary (A1-A2), Pre-Intermediate (A2-
B1), Intermediate (B1), and Upper Intermediate (B2) coursebook levels.  
The objective of the pilot was to determine whether the approach and content of 
the materials provide an appropriate framework to aid in the development of our 
students’ communicative abilities and in meeting the FE program goals of fostering 
intercultural awareness, learner autonomy and a participative approach to learning and 
using English (see CELE Visiting Faculty Members’ (VFMs’) Handbook, 2016, pp. 44-
49).   
As noted previously, should the feedback received from the teachers involved in 
the piloting of this coursebook suggest that these materials aided significantly in 
meeting these aims and objectives, I would like to propose that the Global coursebook 
series be considered as a candidate to be included in our ‘approved’ FE coursebook list 
for the following academic year. 
 
The materials 
The coursebook chosen for this pilot is called Global, a multi-level series 
published by Macmillan Education. The course is divided by levels; Beginner (A1), 
Elementary (A1-A2), Pre-intermediate (A2-B1), Intermediate (B1), Upper-Intermediate 
(B2) and Advanced (C1). 
Below is a quick reference grid which estimates the approximate equivalence 
between Global and our currently approved coursebooks. 
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Table 1  
 
Coursebook equivalence reference guide 
 
Rough guide to 
equivalence 
 
Global (Macmillan) 
Suggested choice 
within lines  
Four Corners 
(CUP) 
Common choices 
within lines 
Interchange (CUP) 
Common choices 
within lines 
 
Lines 17-21 
 
 
Beginner (A1, CEFR) 
 
Book 1 (A1, 
CEFR) 
 
Intro (A1, CEFR) 
Lines 9-16 
 
Elementary (A2, 
CEFR) 
Book 1 or 2 (A1 & 
A2, CEFR) 
(mixed across 
lines) 
Level 1 or 2 (A2-B1, 
CEFR) 
(mixed across lines) 
 
Lines 3-8 
 
Pre-intermediate (A2-
B1, CEFR) 
 
 
Book 2 or 3 (A2 & 
A3, CEFR 
(mixed across 
lines) 
 
Level 2 (A2-B1, 
CEFR) 
 
Lines 1-2 (3) 
 
Intermediate (A2-B1, 
CEFR) 
B1, CEFR) 
 
 
Book 3 or 4 (B1 & 
B1+, CEFR) 
(mixed across 
lines) 
 
Level 3 (B1, CEFR) 
Advanced line Upper-Intermediate 
or Advanced 
(B2/C1, CEFR) 
 
Book 4 (B1+, 
CEFR) 
Passages 1 (B2, 
CEFR) 
 
*CEFR= Common European Framework for Reference. 
 
Global is a critically acclaimed coursebook series (Macmillan, 2010), which was 
first published and made available on the market in 2010.  The series editor and co-
author on several of the books is Lindsay Clansfield, an active ELT consultant and a 
successful materials writer (Clansfield, 2016).  The remaining authors are material 
writers with extensive experience as writers and TESOL practitioners, who come from a 
range of backgrounds (Macmillan, 2015).  Themes reflecting current research interests 
and findings in the field of ELT research, such as World Englishes, pragmatics, the 
importance of learning lexis and grammar through context in extended texts (via 
noticing and production), and task-based learning, all find expression throughout the 
material written for these coursebooks.The modules, or units in each of the coursebooks 
are divided into four two-page spreads, which introduce the language and learning tasks 
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through two interlinked themes, such as “Power and Money”, “Hope and Fears”, “Work 
and Study”, and so on.  In addition to these, there is a study skills section and a writing 
based task, at the end of every unit. Alternative modules include either a skills 
development section called “Functioning Globally”, a listening/speaking task section 
called “Global voices” or a reading skills development section based on short essays 
written by Professor David Crystal, called “Global English”.  These essays and tasks 
bring attention to the reality of how English as a language, (and the users of English), 
are evolving as it continues to spread around the globe.  Brief grammar notes and 
further practice exercises for each unit, as well as the audio transcript are included at the 
back of the book. 
 Rounding off each unit of work is a review section, a self-assessment check list, 
and a study skills section, which encourages students to reflect on how they approach 
learning and ways in which this can be focused.  The development of critical thinking 
skills, the inclusion of a range of literary sources, and a number of other features 
(starting with the dual topics chosen for each unit) encourage the learner to engage with 
the material at a level somewhat deeper than the superficial language level, and help to 
create a dynamic, interactive learning experience. 
In addition, there is a video component to support the coursebook, with lesson 
material graded to the level (while maintaining the authenticity of the language and 
content of the video) using both BBC television clips and hired actors to provide context 
for the lessons.  The majority of these are included in the e-workbook that comes 
bundled with the coursebook.  There is one additional video-based lesson to be used 
with each unit of work that is not found in the e-workbook, and to which students do not 
have direct access. This is found on the teacher’s resource disk. This disc comes as part 
of the print teacher’s book and also includes unit specific communication task materials 
and editable tests, which can be used to measure progress as the course progresses 
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Process 
The time spent and the amount of material used from these books ranged from 
year-long (upper-intermediate), to a full unit of work (beginner, elementary and 
intermediate), with one teacher using approximately half of one unit of work (pre-
intermediate).  The teachers were provided with the appropriate materials and generally 
encouraged to choose a unit of work that would fit into their planning calendar and 
provide their classes with lessons that would not depart unnecessarily from their 
established plans, or the level and quality of input to which their students were 
accustomed.  
These teachers were also provided with a Global post-pilot questionnaire 
(Appendix A) to complete once they had come to an end of their pilot. The teacher’s 
feedback questionnaire asked for an assessment of the appropiacy of the materials 
which were used, in reference to their own students’ feedback and ability to engage with 
the material, as well as with reference to the previously mentioned FE course aims and 
teaching points published in the Asia University CELE VFMs’ Handbook (2016, pp. 
44-49). 
I was also able to provide assistance and insight to the coursebook series as I had 
previously piloted two of the levels in different teaching centres in the past (British 
Council Hanoi and British Council Amman) and had taken part in a project (providing 
input and feedback) to develop an outcome and task-based syllabus linked to these 
coursebooks. 
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Methods 
The Feedback Questionnaire 
The post-pilot questionnaire was developed to reflect the criteria outlined in the 
CELE VFMs’ Handbook for the FE course goals and objectives (2016, pp. 44-49).  In 
addition, as a sub-aim it included questionnaire items to assess the likelihood that these 
teaching materials might aid in promoting long-term language acquisition (Tomlinson & 
Masuharu, 2013). 
FE Goals and Objectives 
1. Students will develop skills to adapt to FE classroom culture. 
2. Students will improve their English communication skills. 
3. Students will improve their abilities to interact with people from other cultures. 
4. Students will develop skills to express critical thinking in English. 
In an attempt to unpack the intended meaning for the first point above in FE goals 
and objectives, in reference to “FE classroom culture”, the following definition is 
offered and represented in the feedback questionnaire (see Appendix A, Q19). 
The coursebook provides appropriately challenging learning material and 
…enables a learning environment which encourages participation and 
collaboration through task-outcomes achieved via pair and group work, and 
which fosters learner contribution. 
Included were references to the following “Teaching points to remember” (see below) 
(CELE VFMs’ Handbook, 2016, pp. 44-49). 
• Internationalism: Asia University has a mission to internationalize students, 
and CELE’s FE program follows that mission by seeking to increase students’ 
intercultural communication skills. 
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• Student-centered approach: This emphasis empowers students by allowing 
them access to their own learning and considers various learning styles when 
designing course content. 
• a great degree of classroom time should give students opportunities to 
participate, including speaking, pair work, group interaction, and volunteering. 
These student-centered activities give the student’s time to use and manipulate 
English. 
• Process and outcome-based teaching:  A focus on the process, (for example 
designing conversations, researching, peer editing of rough drafts, and writing) 
as well as on the outcome, (for example, giving group presentations, writing 
research papers, and presenting speeches) is encouraged. 
• Affective Filters: Teachers should strive to create an environment in which 
students are comfortable and not afraid to take risks and make mistakes. 
The questionnaire itself (Appendix A) was informed by a survey review of adult 
coursebooks formerly carried out by Tomlinson and Masuharu (2013), which by 
coincidence, included an assessment of Global.  This evaluation was carried out by 
selecting two representative units from the coursebooks they had chosen for evaluation, 
which were then assessed by determining the extent to which they were believed to 
facilitate long-term acquisition, by using a set of 15 criteria questions designed by 
Tomlinson and Masuharu (2013) for the intended purpose (pp. 234-235). 
The format and approach of this survey was adopted for use in the Global post-
pilot questionnaire.  However, the post-pilot questionnaire differs from the former as it 
consists of 20 questions, ten of which were borrowed from Tomlinson and Masuharu 
(2013). The remaining ten questions aimed at representing the FE goals and objectives, 
and “Teaching points to remember”, included in the CELE VFMs’ Handbook (2016 pp. 
44-49).  The questions were formed to enable the respondent to easily make an 
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assessment of the material, and provided with the following score range (with the 
possibility to choose half points) to indicate the extent to which they believed the 
material helped to meet the teaching and learning aims referred to above.  The questions 
and averaged ratings which most closely align to the principle aim of matching the pilot 
findings to our FE teaching and learning goals and objectives are highlighted in bold in 
Table 1 below.  The remainder of the questionnaire items are written to reflect the 
“Teaching points to remember” (CELE Handbook, 2016,  pp. 44-49), and refer to 
whether these coursebook materials would be likely to promote long-term language 
acquisition, in reference to the items borrowed from the Tomlinson and Masuharu 
survey (2013).  The range for scoring the items, and the meanings attributed to the 
numbers used, are detailed below. 
1 = unlikely to be effective in meeting these learning aims and teaching points, 
2 = likely to be partially effective in meeting these learning aims and teaching points, 
and 
3 = likely to be effective in meeting these learning aims and teaching points. 
An example of the way the questions were formed can be found below: 
To what extent do you think the coursebook material provides sufficient instructions 
for tasks? 
 
  1  1.5  2  2.5  3 ☺ 
 
Findings 
In order to bring together the various teachers’ responses to the questionnaire 
items, the scores provided by each teacher were tallied and the total divided by the 
number of respondents (n=5).  The following figures represent the average mean score 
for all five responses, regardless of the level of coursebook used.  In order to provide a 
summary for the evaluation process as a whole, the average mean score for the entire 
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evaluation process is included at the bottom of Table 1 below.  These totals should be 
interpreted with reference to the aforementioned criteria. 
Table 2   
 
Average mean score for Global post-pilot evaluation questionnaire (n=5). 
Criteria question for coursebook evaluation 
 
Average 
mean score 
 
 
1. 
To what extent do you think the coursebook material 
 
…provides extensive exposure to English in use? 
 
 
2.6 
2. …engages the learners affectively? 2.2 
3. …engages the learners cognitively? 2.5 
4. …provides an achievable challenge? 2.5 
5. …helps learners personalize their learning? 2 
6. …helps the learners to make discoveries about how English is 
typically used? 
2.4 
7. …provides opportunities to use the target language for 
communication? 
2.9 
8. …helps the learners to develop inter-cultural awareness? 2.4 
9. …encourages independent learning? 2 
10. …provides opportunities to engage with a wide-range of genres in 
texts (heard and read)? 
2.6 
11. …helps learners to become effective communicators in English 2.3 
12. …provides opportunities for learners to engage in tasks with 
achievable real world outcomes? 
2.7 
13. …provides the learners with choice? 2.1 
14. …provides exposure to and opportunities for engagement with a 
suitable range of vocabulary? 
2.7 
15. …provides opportunities for practice in listening which 
encourages engagement? 
2.4 
16. …fosters a sense of progress and achievement by setting out 
achievable tasks and goals? 
2.4 
17. …enables learners to develop their command of grammar through 
holistic and focused ways? 
2.6 
18. …provides learners with opportunities to develop skills to 
express critical thinking in English? 
2.7 
19. …enables a learning environment which encourages 
participation and collaboration through tasks achieved via 
pair and group work, and which fosters learner contribution? 
2.6 
20. …would be a positive addition to our ‘approved’ coursebook list 
for Freshman English courses? 
2.8 
 
Total average mean score 
 
2.47 
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Discussion 
Without exception, the results from the evaluation of the coursebook appear to 
be encouraging, as the average response to individual questionnaire items range from 2 
to 2.9 out of 3, with none falling below this threshold.  Questions 9 and 12, however, 
which refer to personalisation and providing choice, were scored the lowest of the 20 
questionnaire items. While not surprising perhaps, due to the intrinsic difficulty of 
catering for these rather individual contexts of engagement in a coursebook marketed to 
a global audience, these were, nevertheless, rated at 2 and 2.1 out of 3, respectively. 
This suggests that the material piloted would likely be at least partially effective in 
meeting these aims, and is considered to be a positive response. 
In order to focus on the specific criteria questions explicitly linked to our FE 
course goals and objectives, the discussion will focus on the following group of 
questions, which are believed to have significant relevance to this pilot.  The responses 
to these will help determine the extent to which our teachers feel that Global would help 
to meet our prescribed teaching and learning aims. 
 
Analysis of Objectives 
Q.19 Refers to FE Goals and Objective 1  
This question refers to the extent the coursebook material facilitates the 
development of what is referred to as “FE classroom culture”.  This was unpacked as a 
questionnaire item to mean: “The facilitation of participation and contribution within 
collaborative tasks via pair and group activities”. The results of the pilot appear to be 
positive in this regard with the average response indicating that it would be quite likely 
to be effective in meeting this aim, and rated at 2.6 out of 3.  Based on the responses 
from the teachers who piloted the materials, this score suggests that the first of the FE 
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goals and objectives can be met through sustained use of the Global coursebook 
materials. 
Questions 7 & 11 Refer to FE Goals and Objective 2  
While there is unanimous agreement that the coursebook “provides opportunities 
to use the target language for communication” (Q7) with the average response rated at 
2.9 out of 3, there is a somewhat less categorical inference that the material, “helps them 
become effective communicators in English.”  This may be due to the way in which the 
question was written, as it is not the coursebook itself that can help them to do this, but 
rather the quality of the task design and accompanying instructions and support from the 
teacher that can provide this help.  Nevertheless, the averaged response of 2.3 out of 3 
indicated that these materials would be at least partially effective in meeting this aim, 
which is a positive indicator.  
Q.8 Refers to FE Goals and Objective 3 
Facilitating our learners’ ability to interact with people from other cultures is one 
of the principle aims of our FE courses.  Promoting intercultural awareness using a 
coursebook which focuses primarily on the development of the four skills, and often 
guided by a discrete grammar point aligned syllabus, is often difficult to achieve as 
texts, tasks and topics aimed at the development of this awareness and ability are often 
limited in number, or not included. The response to whether this area was facilitated by 
using Global, and to what extent it might be effective in meeting this aim, was very 
positive.  It was considered more than likely to be effective in achieving this aim, with 
an average rating of 2.6 out of 3.  Apart from having a number of characters from 
various backgrounds present in many of the written and recorded texts, there are also 
tasks specifically designed to raise awareness of cultural diversity, such as the “Global 
Voices” lessons, which are based on the (authentic) unscripted commentaries of a 
number of people from a range of international cultures and backgrounds. 
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Q.18 Refers to FE Goals and Objective 4 
The development of criticality is another area of importance for our students and 
is represented as the fourth of our FE goals and objectives.  This is another example of 
an area of learning that often falls outside of the standard four skills coursebook, which 
is often based on popular themes, with little or no attention given to the development of 
critical thinking. Global received unanimously strong endorsement from the teachers 
who piloted the material, with questionnaire item 18 receiving an average of 2.7 on our 
scale of 3.  This is a rather strong indication that using the Global series with our FE 
courses could enable this important skill to be more easily developed, as the materials 
often provide a focused approach to developing cognitive skills (Q.3) and raising 
awareness of criticality. 
 
Summary 
The process of organising this pilot, was spread out over the year, and conducted 
with the goal in mind of having five teachers, who teach at different levels, pilot the 
materials with their students in the classroom.  The opportunity of eliciting an informed 
response from experienced instructors among our teaching staff was invaluable to the 
aim of offering a balanced evaluation of this coursebook, and reaching an understanding 
of the extent to which it would be suitable for use on our FE courses.  
The total mean score resulting from all of the questionnaire responses combined 
was recorded at 2.47 out of 3, which suggests that the teachers who piloted it, on 
average, believed that it would be instrumental in helping us meet the goals and 
objectives of these courses on the whole.  It is also suggested by this pilot, and in 
particular by the strong response to the final question (Q.20) of the evaluative process, 
that the Global coursebook series would be a suitable addition to our current approved 
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coursebook list, with an average response of 2.8 out of 3 recorded.  This question 
directly inquired whether the teacher would recommend it as such.  
In conclusion, in light of the unanimously positive feedback to the practical 
(hands-on) and varied (across five levels) pilot using this coursebook series, I would 
like to suggest that should a member of our teaching staff wish to use an appropriate 
level of this coursebook with his or her Freshman English courses, that this be permitted 
on the merit of the positive response to this pilot and conclusions offered in this report.  
To end with a caveat: as noted earlier, the intention of this pilot is not to suggest a 
permanent replacement for either of our currently approved books, but rather to expand 
this to provide a wider choice of teaching/learning materials for our teachers and 
students.  Should there be doubts as to whether this coursebook is suitable for our FE 
courses, I would like to suggest that an extended trial for a full academic year be 
encouraged so that further feedback and data can be collected and presented. 
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Appendix A 
Global Pilot Feedback 
Section 1 
Please complete the questionnaire on the following page to provide feedback on the 
materials you have recently used from the global coursebook series. Please indicate the 
coursebook used and the name and line number of your class. E.g. Global Elementary.  L 
10 
 
Coursebook: Global ____________________________. Line number ______________. 
 
Please consider the materials used and how well you think they provided for the 
needs or your students in relation to the aims of our FE courses and ‘Teaching points 
to remember’ (see section 2 below).  
Circle a number below each statement to indicate your assessment, bearing in mind the 
following criteria: 
 
1 = unlikely to be effective in meeting these learning aims and teaching points        
2 = likely to be partially effective in meeting these learning aims and teaching points        
3 = likely to be effective in meeting these learning aims and teaching points        
 
Section 2 
The following are the ‘Freshman English course goals and objectives’ and ‘Teaching 
points to remember’ as expressed in the 2016 CELE VISITING FACULTY MEMBERS 
HANDBOOK’ (pp. 44-49). 
FE goals and objectives 
1. Students will develop skills to adapt to FE classroom culture 
2. Students will improve their English communication skills 
3. Students will improve their abilities to interact with people from other cultures 
4. Students will develop skills to express critical thinking in English 
 
Continued on the other side… 
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Section 2 
continued… 
Teaching points to remember  
(2016 CELE VISITING FACULTY MEMBERS HANDBOOK’ pp. 44-49). 
• Internationalism: Asia University has a mission to internationalize students, 
and CELE’s FE program follows that mission by seeking to increase students’ 
intercultural communication skills. 
 
• Student-centered approach: This emphasis empowers students by allowing 
them access to their own learning and considers various learning styles when 
designing course content. 
 
• Student Participation:  Since up to 30% of students’ grades are based on 
participation, a great degree of classroom time should give students 
opportunities to participate, including speaking, pair work, group interaction, 
and volunteering. These student-centered activities give the students time to use 
and manipulate English. 
 
• Process and outcome-based teaching:  A focus on the process, (for example 
designing conversations, researching, peer editing of rough drafts, and writing) 
as well as on the outcome, (for example, giving group presentations, writing 
research papers, and presenting speeches) is encouraged. 
 
• Affective Filters: Teachers should strive to create an environment in which 
students are comfortable and not afraid to take risks and make mistakes. 
 
To the above I would add the following goal/objective for our FE course materials 
which enables the classroom culture mentioned in goal no. 1 
** The coursebook provides appropriately challenging learning material and 
opportunities for students to engage in communication with one another in pair and 
group work. 
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Questionnaire 
Example: To what extent do you think the coursebook material provides sufficient instructions 
for tasks? 
 1 1.5  2  2.5  3  ☺ 
 
To what extent do you think the coursebook material… 
1. …provides extensive exposure to English in use? 
 1 1.5  2  2.5  3  ☺ 
2. …engages the learners affectively? 
 1 1.5  2  2.5  3  ☺ 
3. …engages the learners cognitively? 
 1 1.5  2  2.5  3  ☺ 
4. ….provides an achievable challenge? 
 1 1.5  2  2.5  3  ☺ 
5. …helps learners personalize their learning? 
 1 1.5  2  2.5  3  ☺ 
6. …helps the learners to make discoveries about how English is typically used? 
 1 1.5  2  2.5  3  ☺ 
7.   …provides opportunities to use the target language for communication? 
 1 1.5  2  2.5  3  ☺ 
8. …helps the learners to develop inter-cultural awareness? 
 1 1.5  2  2.5  3  ☺ 
9. …encourages independent learning? 
 1 1.5  2  2.5  3  ☺ 
10. …provides opportunities to engage with a wide-range of genres in texts (heard and 
read)? 
 1 1.5  2  2.5  3  ☺ 
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11. …helps learners to become effective communicators in English? 
 1 1.5  2  2.5  3  ☺ 
12. …provides opportunities for learners to engage in tasks with achievable real world 
outcomes? 
 1 1.5  2  2.5  3  ☺ 
13. …provides the learners with choice? 
 1 1.5  2  2.5  3  ☺ 
14. …provides exposure to and opportunities for engagement with a suitable range of 
vocabulary? 
 1 1.5  2  2.5  3  ☺ 
15. …provides opportunities for practice in listening which encourages engagement? 
 1 1.5  2  2.5  3  ☺ 
16. …fosters a sense of progress and achievement by setting out achievable tasks and 
goals? 
 1 1.5  2  2.5  3  ☺ 
17. …enables learners to develop their command of grammar through holistic and 
focused ways? 
 1 1.5  2  2.5  3  ☺ 
18. …provides learners with opportunities to develop skills to express critical thinking 
in English? 
 1 1.5  2  2.5  3  ☺ 
19. …enables a learning environment which encourages participation and collaboration 
through tasks achieved via pair and group work, and which fosters learner 
contribution? 
 1 1.5  2  2.5  3  ☺ 
20. …would be a positive addition to our ‘approved’ coursebook list for Freshman 
English courses? 
 1 1.5  2  2.5  3  ☺  
